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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	264

	Proportion (%) of pupil premium eligible pupils
	124/264

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025/2026 – 2027/2028

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	4th December 2026

	Statement authorised by
	Mary Higgins

	Pupil premium lead
	Lucy Husted

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£206040

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£206040


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Ultimate objectives for disadvantaged pupils
· Close the attainment gap so that pupils eligible for Pupil Premium (PP) make at least expected progress from their individual starting points and leave Key Stage 2 (KS2) with secure outcomes in Reading, Writing and Maths (RWM) that approach national averages for non-disadvantaged peers.
· Ensure all eligible pupils are well prepared for next stages of education by addressing early language and literacy needs, ensuring phonics success in KS1, and increasing the proportion achieving a Good Level of Development (GLD) in Early Years.
· Remove non-academic barriers to learning so pupils attend regularly, engage confidently in school life, and access the curriculum (including enrichment) so they can develop socially and emotionally.
· Embed inclusive practice across teaching and support so pupils with SEND and EAL are taught effectively within quality first teaching and receive targeted, evidence-based support where needed.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Low end of KS2 core outcomes: KS2 RWM combined 34% (school result) well below national (62% national). (Barrier: Improve core outcomes at end of KS2.)

	2
	Attendance & persistent absence: significant numbers of pupils persistently absent / irregular attendance limiting learning time (Barrier: Improve attendance and reduce persistent absence).

	3
	Embedding consistent inclusive practice across classrooms to meet high EAL and variable SEND needs so pupils remember and apply curriculum content (Barrier: Embed inclusive practice consistently).

	4
	 Low attainment on entry to Early Years: lower starting points require intensive early language and early maths provision (Barrier: Low attainment on entry to EY).

	5
	Improve phonics, reading fluency and comprehension from EY/KS1 upwards

	[bookmark: _Toc443397160]6
	High deprivation: family-level disadvantage (poverty) creates barriers to learning, participation, and readiness to learn (Barrier: High deprivation).


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Rapidly improve KS2 RWM outcomes for disadvantaged pupils.
	By the end of the strategy period (3 years) the percentage of disadvantaged pupils achieving Expected Standard at KS2 in RWM will increase from 34% to close the gap on national outcomes (measured by statutory/teacher-assessment outcomes and internal tests and teacher assessment), with year-on-year interim milestones Progress measures show catch-up trajectories in Reading, Writing and Maths to national expectation bands.

	2. Reduce persistent absence and improve overall attendance.
	Reduce persistent absence for disadvantaged pupils in year 1 of implementation and continue reductions to achieve attendance parity with local non-PP benchmarks by year 3; increase % of disadvantaged pupils attending. (Progress monitored weekly and reviewed half termly with EHT and termly with MAC lead)

	3. Embed inclusive practice across teaching so that pupils with EAL/SEND access high-quality teaching.
	All teachers trained in evidence-based inclusive strategies (EEF SEND guidance) and observed using them consistently; reduction in withdrawal from class for targeted pupils unless justified by impact; improvements in on-task behaviour, curriculum recall checks and formative assessment outcomes across subject areas.

	4. Strengthen EY Foundations so fewer pupils start KS1 with significant gaps.
	Increase % of disadvantaged pupils achieving GLD to at least match or exceed local / national averages within three years (current GLD 69% — ensure stability/maintenance and reduce differential between PP and non-PP). Demonstrable improvement in vocabulary and early maths diagnostic measures by the end of Reception.

	5. Improve phonics, reading fluency and comprehension from EY/KS1 upwards.
	Year 1 Phonics Screening pass rate for disadvantaged pupils in increases to close the gap on national outcomes, and by end of KS1 disadvantaged pupils’ SATS/literacy teacher assessments reach parity with non-PP cohort local comparators. Internal assessments indicate accelerated progression for targeted pupils 

	6. Increase access to enrichment and remove cost barriers.
	All disadvantaged pupils access subsidised educational visits, clubs, and music provision; measurable improvements in pupil wellbeing survey responses and participation rates in extracurricular activities for PP pupils.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching . Improve phonics, reading fluency and comprehension from EY/KS1 upwards.
Budgeted cost: £47000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Allocated of dedicated teaching capacity to enable a phonics lead to provide teaching capacity, assess, analyse, coach, mentor and plan high-quality phonics provision. She will support other members of the staff in the key stage to develop these skills in order to build succession planning 
	Allocating protected leadership time to phonics ensures consistent implementation, high-quality teaching and rigorous monitoring. The Education Endowment Foundation (EEF) highlights that high-quality teaching is the most effective lever for improving outcomes, particularly for disadvantaged pupils.
 The EEF’s Improving Literacy in Key Stage 1 guidance emphasises the importance of a coherent, systematic phonics programme supported by ongoing assessment and responsive teaching—precisely what a dedicated phonics lead oversees.
  Providing structured coaching and mentoring for staff strengthens classroom practice. The EEF notes that instructional coaching has a high impact on teacher development and pupil outcomes, especially in foundational areas such as early reading.
  Regular analysis of pupil progress and accurate identification of gaps align with the EEF’s guidance on diagnostic assessment, helping ensure pupils receive timely, well-targeted support.

	2. Year 1 Phonics Screening pass rate for disadvantaged pupils in increases to close the gap on national outcomes, and by end of KS1 disadvantaged pupils’ SATS/literacy teacher assessments reach parity with non-PP cohort local comparators. Internal assessments indicate accelerated progression for targeted pupils




Teaching . Low attainment on entry to Early Years: lower starting points require intensive early language and early maths provision (Barrier: Low attainment on entry to EY).
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Collaborative Early Years project led by two members of staff. This includes undertaking research, developing a detailed action plan, implementing targeted strategies, and delivering training to both in-school Early Years practitioners and colleagues across the MAC. Their work is further strengthened through participation in MAC-wide EY cluster meetings and engagement in specialist Early Years professional development linked to project findings and current sector updates (e.g., the Early Writing Framework).

	· The Education Endowment Foundation (EEF) identifies high-quality professional development as one of the most effective ways to improve teaching quality and pupil outcomes. Sustained, collaborative projects such as this provide a structure for deep professional learning that directly impacts classroom practice.
· The EEF’s Effective Professional Development guidance states that research-informed action planning and ongoing, iterative improvement cycles are key drivers of meaningful, long-term change—particularly in Early Years settings where pedagogy must be responsive and well-sequenced.
· Targeted training for EY practitioners strengthens subject knowledge, improves consistency and enhances the quality of interactions. According to the EEF, improving practitioner expertise has a high impact on early language, communication and early literacy, which are strong predictors of later attainment.
· Engagement in MAC-wide EY cluster work supports external challenge, shared learning and coherent practice across schools. This aligns with the EEF’s recommendations for collaborative professional networks to support effective implementation and school improvement.
· Participation in up-to-date EY CPD—including sector developments such as the Early Writing Framework—ensures the curriculum remains aligned with national expectations and current research. The EEF highlights that maintaining a research-informed curriculum enables schools to identify and address gaps early, improving transition into KS1.
	
	4. Increase % of disadvantaged pupils achieving GLD to at least match or exceed local / national averages within three years (current GLD 69% — ensure stability/maintenance and reduce differential between PP and non-PP). Demonstrable improvement in vocabulary and early maths diagnostic measures by the end of Reception.













Targeted academic support ( Rapidly improve KS2 RWM outcomes for disadvantaged pupils.)
Budgeted cost: £ 30442
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	  Rapid Catch-Up Reading for pupils below age-related expectations
  SATs Companion to provide personalised practice and feedback in RWM
  Times Tables Rock Stars (TTRS) to build automaticity and fluency in multiplication
  Testbase for high-quality assessment, gap analysis and targeted reteaching

	 Rapid Catch-Up Reading is grounded in structured phonics, fluency practice and targeted intervention. The EEF highlights that phonics approaches have a high impact for very low cost, particularly for pupils who need to secure early reading foundations. Targeted reading interventions are also shown to have strong, positive effects when delivered consistently.
  SATs Companion provides adaptive practice, instant feedback and opportunities for retrieval. The EEF states that effective feedback and metacognition and self-regulated learning strategies have high impact, helping pupils—especially disadvantaged pupils—make accelerated progress.
Times Tables Rock Stars (TTRS) supports rapid recall and automaticity in multiplication facts. The EEF identifies that improving maths fluency and embedding frequent, low-stakes retrieval practice can positively influence reasoning and problem-solving outcomes.
 Testbase enables teachers to use high-quality, standardised-style questions to identify gaps precisely and plan responsive teaching. According to the EEF's “Using Assessment to Support Learning” guidance, diagnostic assessment and targeted planning help ensure teaching is precisely matched to pupil need, which is particularly beneficial for disadvantaged learners.

	1	Low end of KS2 core outcomes: KS2 RWM combined 34% (school result) well below national (62% national). (Barrier: Improve core outcomes at end of KS2.)



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £124618
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Implement the Inclusive Attendance programme, which provides the school with a specialist consultant to support analysis, action planning and strategic attendance practice. This will be combined with school-to-school evaluation and accountability sessions each term, and led operationally by the pastoral lead, whose role includes responsibility for attendance.
	  The Inclusive Attendance programme provides expert consultancy, enabling schools to analyse patterns, identify barriers and implement targeted, evidence-informed strategies. This aligns with the Education Endowment Foundation (EEF) guidance that effective implementation requires expert support, clear routines, and sustained professional development.
  The consultant element strengthens leadership capacity and enhances the school’s ability to intervene early with families, supporting the EEF’s findings that positive family–school relationships and consistent routines can significantly improve attendance—especially for disadvantaged pupils.
 Termly school-to-school evaluation promotes accountability, shared learning and external challenge, which is consistent with the EEF’s emphasis on collaboration and ongoing monitoring during implementation.
Having a dedicated pastoral lead responsible for attendance ensures regular tracking, timely intervention and targeted pastoral support. The EEF notes that addressing non-academic barriers to learning, such as attendance and behaviour, is essential to improving outcomes for disadvantaged pupils.

	5. Embed inclusive practice across teaching so that pupils with EAL/SEND access high-quality teaching.






Total budgeted cost: £ 206040
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	n/a

	The impact of that spending on service pupil premium eligible pupils

	n/a



Further information (optional)
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